INSPECTION REPORT

Tottenhall Infant School
Enfidd

LEA area: London Borough of Enfield

Unique Reference Number: 102006

Headteacher: MrsClare Clarke

Reporting inspector: Doreen Clery

Dates of ingpection: 1 - 4 November 1999

Under OFSTED contract number: 706610

Inspection carried out under Section 10 of the School Inspections Act 1996



© Crown Copyright 1999

This report may be reproduced in whole or in part for non-commercial educational purposes, provided that all
extracts quoted are reproduced verbatim without adaptation and on condition that the source and date thereof
are stated. Further copies of this report are obtainable from the school.

Under the School Inspections Act 1996, the appropriate authority must provide a copy of this report and/or its
summary free of charge to certain categories of people. Every registered parent of aregistered pupil at the
school should receive a free copy of the summary of the report within ten working days of receipt of the
summary by the appropriate authority. A charge not exceeding the cost of supply may be made by the
appropriate authority for any other copies of the report and/or its summary provided to any person who asks for
one.

The appropriate authority should make a copy of the report and the summary available for inspection by
members of the public at such times and at such a place as may be reasonable

Any enquiries about this legidation should be addressed to the OFSTED Compliance Helpline
Tel. 0171421 6567



INFORMATION ABOUT THE SCHOOL

Type of schoal: Infant with nursery class
Type of control: County
Agerange of pupils: 3to 7 years
Gender of pupils: Mixed
School address: Tottenhall Road
Palmers Green

London N13 6HX

Telephone number: 0181 888 4128

Fax number: 0181 881 7447
Appropriate authority: London Borough of Enfield
Name of chair of governors: Ms Pauline Cohen

Date of previous inspection: February 1996

Tottenhall Infant School - 3



INFORMATION ABOUT THE INSPECTION TEAM

Team members

Subject responsibilities

Aspect responsibilities

Doreen Clery, Rgl

Information technology

L eadership and management

Design and technol ogy

Under fives

English as an additional language

Equal opportunities

Barry Wood, Lay |nspector Attendance

Support, guidance and pupils
welfare

Partnership with parents and the
community

Staffing, accommodation and
learning resources

Lead with Efficiency

Ledey Barlow English Attainment and progress
Art
Music
Special educational needs
John Cook Mathematics Teaching
Religious education Spiritual, moral, social and
cultural development
Physical education
Mike Williams Science Attitudes, behaviour and personal
development
Geography Curriculum and assessment
History Support with Efficiency

The inspection contractor was:

Cambridge Education Associates Ltd
51 St Andrew's Road

Chesterton

Cambridge

CB4 1EQ

01223 578500

Any concerns or complaints about the inspection or the report should be raised with the ingpection contractor.
Complaints which are not satisfactorily resolved by the contractor should be raised with OFSTED by writing to:

The Registrar

The Office for Standards in Education
Alexandra House

33 Kingsway

London WC2B 6SE

Tottenhall Infant School - 4




REPORT CONTENTS

MAIN FINDINGS

What the school doeswell

Where the school has weaknesses

How the school hasimproved since thelast inspection
Standardsin subjects

Quality of teaching

Other aspects of the school

The parents’ views of the school

KEY ISSUES FOR ACTION

INTRODUCTION

Characteristics of the school
Key indicators

PART A: ASPECTSOF THE SCHOOL
Educational sandards achieved by pupils at the school
Attainment and progress

Attitudes, behaviour and personal development
Attendance

Quality of education provided

Teaching

Thecurriculum and assessment

Pupils spiritual, moral, social and cultural development
Support, guidance and pupils welfare

Partnership with parentsand the community

The management and efficiency of the school
L eadership and management

Staffing, accommodation and learning resources
The efficiency of the school

Tottenhall Infant School - 5

Paragraph

9-18
19-22
23-25

26-31
32-41
42 - 46
47 - 54
55-59

60 - 64
65-70
71-76



PART B: CURRICULUM AREASAND SUBJECTS

Areas of learning for children under five 77 - 87
English, mathematics and science 88 - 118
Other subjectsor courses 119 - 158

PART C: INSPECTION DATA
Summary of ingpection evidence 159

Data and indicators 160 - 163

Tottenhall Infant School - 6



MAIN FINDINGS

What the school doeswell

. Throughout their timein school pupils make good progressin the core subjects of English, mathematics and
science. The school’s approach to teaching literacy and numeracy is having a positive effect on pupils
progress.

.. Inamost 70 per cent of lessons teaching is at least good and in 25 per cent it is very good; five per cent of
teaching is of an excellent standard.

.. Theleadership and management of the school are very good.

.. The provision for pupils cultural development is outstanding and the overall provision for spiritual, moral
and social development is very good.

. Thequality of pupils relationshipsis very good.
. The partnership between the school and its parentsis very good.

Where the school has weaknesses

I. At Key Stage 1,_in the non-core subjects of design and technology, geography, history, music and physical
education, some of the key aspects are given insufficient emphasis, assessment procedures are not fully
devel oped for these subjects.

The weaknesses are far outweighed by what the school does well but they will form the bass of the
governors action plan, which will be sent to all parentsand guardians of pupils at the school.

How the school hasimproved since thelast inspection

The school has made good progress since the last inspection and standards of attainment have improved.
While standards in reading remain below the national average, there is good attainment in speaking and
listening. Standards in writing and mathematics are now in line with standards expected nationally and
attainment in science is above the national standard. Pupils make good progressin al these subjects.

The school has worked hard to tackle the key issues identified in the last report. Progress has been made on all
theissues identified and good progress has been made on some. There has been a considerable improvement in
the standard of teaching; teachers manage their classes well and there are positive relationships between
teachers and pupils. Planning has improved and is now of a good standard. Pupils behave well both in class
and around the school; they understand the ‘Golden Rules' and ailmost all pupils adhere to them. The school
has developed very effective monitoring procedures. Teaching and learning are monitored on a regular basis
and the school undertakes careful analysis of the progress of different groups of pupils; this analysis resultsin
targeted support being provided for identified pupils. Governors discuss the attainment of pupils and have
improved their methods of communicating these standards to parents. The statutory requirements for
recording and reporting attendance and pupils performance in national tests are now fully met. While work
has been undertaken to improve the breadth of the curriculum and devel op schemes of work, there remain some
shortcomings relating to the balance within individual non-core subjects. The school is well placed to make
further improvements and to meet its targets.

Standardsin subjects
This table shows the standards achieved by 7 year oldsin 1999 based on the National Curriculum tests:

Performancein Compared with all Compared with : Key
schools similar schools
well above average A
above average B
Reading D D average C
Writing C B below average D
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| Mathematics C B | | well below average
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Inspection findings confirm these standards. While pupils make good progress in reading, standards in this
area remain below the national average. Many pupils enter school with little or limited English and take time
to develop full understanding of books that are new to them. Attainment in writing and mathematics meets the
standards expected nationally and is better than the standards achieved by similar schools. Children make good
progress in the nursery but, by the time they enter the reception classes, their attainment in English and
mathematics is below the average for the Borough. During the reception year children are well prepared for
working within the National Curriculum.

Current standards in science are above average at the end of the key stage and pupils make good progress.
Standards in information technology are broadly in line with national expectations and standards of religious
education meet the expectations of the Agreed Syllabus. Pupils make good progress in art and there are good
features to be found in all the remaining non-core subjects of design and technology, geography, history, music
and physical education.

Quality of teaching

Teachingin Under 5 5—7years 7—-11years
English Good Good
Mathematics Good Good
Science Satisfactory
Information technology Good
Religious education Satisfactory
Other subjects Very good Satisfactory

Teaching is at least satisfactory in 98 per cent of lessons. In 38 per cent of lessons teaching is good, in 25 per
cent it is very good and there is evidence of excellent teaching. During the inspection examples of very good
and excellent teaching were seen in the classes of children under five, at Key Stage 1 and in the core subjects of
English and mathematics. The quality of teaching has improved considerably since the last inspection.

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor;
very poor. ‘ Satisfactory’ means that strengths outweigh any weaknesses

Other aspects of the school

Aspect Comment

Behaviour Behaviour is good throughout the school; pupils have positive attitudes
towards their work. They work well together and relationships between the
different groups are very good.

Attendance While attendance has improved, it remains bel ow the national average.

Ethos* The school has a very good ethos. Teachers and support staff make an
important contribution to the overall climate for learning.

Leadership and management Very good. The clear vision and effective leadership of the headteacher

make a significant contribution to the success of the school. The
headteacher and deputy head share a strong commitment to the sustained
improvement of standards. Governors have also developed a clear view of
the way forward.

Curriculum At Key Stage 1 the school provides a broad curriculum and places heavy
emphasis on English and mathematics. Thisresultsin alimited amount of
time for other subjects and does not allow for all the key skills of these to
be fully taught. The curriculum for children under fiveis very good.

Pupils with special educational Provision is good; pupils are appropriately identified, realistic targets for
needs their individual progress and support are well planned and carefully
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| implemented.
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Spiritual, moral, social & Spiritual development is good and moral and social development are very

cultural development good. Pupils cultural development is a significant strength of the schoal.

Staffing, resources and Good overall. The schooal is appropriately staffed. Teachers and members

accommodation of the support staff work together very successfully. Teachers value the
commitment of the support staff and recognise their knowledge and
expertise.

Resources have been improved since the last inspection and are satisfactory
overall. The school’s accommodation has a number of deficiencies with
the majority of classrooms housed in separate temporary buildings.

Value for money The school provides good value for money.

*Ethosis the climate for learning: attitudes to work, relationships and the commitment to high standards.

The parents' views of the school

What most parentslike about the school What some parents are not happy about

Il. ?hey approve of the positive values and attitudes | VI. The work their children are expected to do at
promoted by the school.

I1l. The schoal is approachable and parents are made | VII.A very small number of parents would like a
to feel welcome.

IV. They are pleased that their children like coming
to schoal.

V. They fed well informed about what the school
does.

These comments are based upon the views expressed by 23 parents who attended the meeting prior to the
inspection and 49 questionnaires returned by parents. Inspectors’ judgements support parents positive views.
While pupils take books home on a regular basis the school does not yet have a homework policy and this
resultsin some lack of understanding of what constitutes homework.

KEY ISSUES FOR ACTION

In the context of the school’ s many strengths, the headteacher, staff and governors should:-

VIII. further improve the balance
of the curriculum at Key Stage 1 by:

-. ensuring that all the key aspects of the Programmes of Study for design and technology, geography,
history, music and physical education are planned for and taught;

(paragraphs 17, 18, 30, 32, 139, 141, 146, 148, 150, 151, 155, 157, 158)

-. reviewing schemes of work in these subjects to identify the precise learning objectives and ensuring that
these are covered progressively and systematically;

(paragraphs 34, 36, 150)
-, using ongoing assessment to inform planning for individual needs in these subjects.
(paragraphs 30, 40, 41, 157)
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- Other areas for development:-
The school should also consider the following issuesin the governors' post-inspection plan:

.. continue to place emphasis on raising of standards of attendance;
(paragraphs 23, 51)

.. continue to explore ways of improving the school’ s accommodation.
(paragraphs 67, 68, 70)

INTRODUCTION

- Characteristics of the school

1 Tottenhall Infant School is situated in the London Borough of Enfield, close to its borders with
Haringay. It occupies a single-storey building and four double demountable buildings in which eight of
the nine classes are housed. The nursery occupies a separate brick-built building within the site. The
school’ s admission arrangements are in line with the Local Education Authority’s (LEA’s) admissions
policy and the majority of pupils live in the surrounding area. Currently there are 140 boys and 122
girls on roll in the main school and 60 children attend the nursery class part-time. Pupils are admitted
to the three reception classes at the beginning of the academic year in which they are five but the
summer-born pupils do not become full-time until January. All children joining the nursery are
admitted at the beginning of the year in which they are four.

2. The school’s intake is culturally mixed with 64 per cent of pupils speaking English as an additional
language. Twenty-five languages are spoken within the school with Turkish, Greek, Bengali and
Gujerati being the main community languages. Pupils live in a mixture of private and council housing,
temporary accommodation and hostels; 16 per cent of pupils come from refugee and asylum-seeking
families and the school has a high mohility rate of 13 per cent. The number of pupils eigible for free
school mealsis above the national average at 30 per cent.

3. Over the last four years, the base-line assessments of pupils entering the school indicate that, in the areas
of speaking, listening, writing and mathematics, attainment is below the LEA’ s average (which is below
the national profile); in reading, attainment is well below average. Throughout the school 34 per cent
of pupils have been identified as having special educational needs; 12 per cent of all pupils are at Stages
Two to Five on the special educational needs register and one pupil has a statement. Assessments
currently being undertaken of pupils new to the school indicate that the number on the register is likely
toincrease.

4, The school has clear and comprehensive aims that place emphasis on attainment and the importance of
pupils social development and their personal and social responsibilities. It seeks to value every member
of its community. The school is on line to meet its own target of all pupils achieving the national
average in English, mathematics and science. The school’s current development plan aims to raise
standards of attainment in reading and involve pupils more with their own learning and setting their
own targets. It also identifies the improvement of teaching and learning and the raising of attendance as
areas for development.
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4. Keyindicators

5. Attainment at Key Stage 1

Number of registered pupilsin final year of Key Stage 1 Year Boys Girls | Total

for latest reporting year: 1999 46 42 88

(98) (40) (46) (86)

5. National Curriculum Test/Task Reading Writing Mathematics
Results
Number of pupils Boys 33(26) 40 (31) 42 (32)
at NC Level 2 or Girls 31 (39) 35 (41) 37 (43)
above Total 64 (65) 75 (72) 79 (75)
Percentage at NC School 73 (76) 85 (84) 90 (87)
Level 2 or above National (80) (81) (84)
5. Teacher Assessments English Mathematics Science
Number of pupils Boys 37 (29) 41 (33) 43 (32)
at NC Level 2 or Girls 32 (43) 34 (44) 34 (45)
above Total 69 (72) 75 (77) 77 (77)
Percentage at NC School 78 (84) 85 (90) 88 (90)
Level 2 or above National (81) (85) (86)

6. Attendance

Percentage of half days (sessions) missed %
through absence for the latest complete Authorised School 6.0
reporting year: Absence National comparative data 5.7
Unauthorised School 2.6
Absence National comparative data 0.5
6.
7. Exclusions
Number of exclusions of pupils (of statutory school age) during Number
the previous year: Fixed period 5
Permanent 0

8. Quality of teaching

Percentage of teaching observed which is: %
Very good or better 30
Satisfactory or better 98
Less than satisfactory 2

Percentagesin parentheses refer to the year before the latest reporting year
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10.

11.

8. PART A: ASPECTSOF THE SCHOOL

8. EDUCATIONAL STANDARDSACHIEVED BY PUPILSAT THE SCHOOL

8. Attainment and progress

Standards of attainment have improved since the last inspection when standards were judged to be below
average in English and mathematics and average in science. Inspection findings show that overall
attainment in English is now in line with the national average; standards in mathematics are also in
line, while attainment in science is above the national average.

The attainment of children on entry to the nursery is well below the standards expected for children of
their age. While good progress is made throughout the nursery, the results of base-line assessments
indicate that, by the age of five when children enter the reception classes, they remain below the LEA’S
average in speaking, listening, reading, writing and mathematics. Throughout their time in the
reception classes children continue to make good progress and are prepared for entry into the National
Curriculum.

Children under five make good progress in their personal and social development; they gain in
confidence, respond positively to adults and to one ancther and learn to co-operate and work
independently. Overall progressin language and literacy isgood. Children listen carefully and develop
confidence in explaining their ideas. Those children who come into the nursery with little or no English
gain understanding and begin to express themselves. They all enjoy books, know how they work and
learn to write letters and simple words, on entering Year 1, most pupils are able to work within the
National Curriculum. Progressin mathematicsis good and children learn to count and understand what
the numbers from one to ten represent; they recognise patterns and common two-dimensional shapes.
Children engage in a wide range of activities to develop their knowledge and understanding of the world
and make good progressin thisarea. They are interested in their immediate environment, make models
with different materials and play simple games on the computer. Children enjoy creative activities.
They develop good control of different art materials and tools and enjoy singing and experimenting with
instruments; they make good progress in their creative development. Good use is made of the outside
play area and the range of opportunities provided contributes to children's very good physical
development.

There has been a steady improvement in the results of National Curriculum tests and assessments for
seven-year-olds over the last three years. The most recent results indicate that the school’s results in
reading remain both below the national average and that for similar schools but, in writing, standards
arein line with the national average and above the average of schools with a similar intake. This better
attainment is also the case in mathematics. Teachers assessmentsin science indicate that pupils exceed
the national standards with over athird achieving the higher Level Three.

Inspection findings indicate that overall standards of attainment in English arein line with the national
average. While standardsin reading are below average, standardsin writing arein line and standardsin
speaking and listening are above average. Pupils make good progress in al aspects of the English
curriculum. Speaking and listening have improved since the last inspection; pupilsin all classes listen
intently and express themsalves with increasing confidence — through role-play, co-operative work and
in the whole-class sessions of the literacy hour. Throughout the school pupils enjoy reading a wide
range of books, they develop different reading skills but, at the end of the key stage, many still have
difficulties in comprehending a new text. The value placed upon children’s early attempts at writing
makes a significant contribution to their achievement in this area; they are confident and enjoy both
shared and individual writing for a range of purposes. Seven-year-old pupils write up their scientific
experiments, describe visits they have made and use words imaginatively in poems and stories.
Handwriting is generally neat and well-formed and simple punctuation is used appropriately.

At the beginning of Key Stage 1 pupils are below the average level in mathematics. They make good
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12.

13.

14.

15.

progress and, at the end of the key stage, attainment isin line with the national average. Pupils develop
good number skills and, by Year 2, work confidently with numbers up to 100 and count sets of objects
reliably. They understand the properties of common two- and three-dimensional shapes and make
simple calculations with money. They are able to explain how they have worked things out.

Standards of attainment in science are above average by the time pupils leave the school and they make
good progress. However, at the time of the inspection, fewer pupils were attaining the higher levels than
was the case in the previous two years. Pupils develop good understanding of life and living things, the
younger pupils identify and name different parts of the body and pupilsin Year 2 know the conditions
for growth, both in plants and humans. They have a sound knowledge of the properties of materials,
carry out investigations and record their findings.

The standards attained in information technology are broadly in line with national expectations;, pupils
overall progress in lessons is satisfactory but progress over time is limited as insufficient time is
allocated for pupils to refine, develop and extend their skills. They develop word-processing skills and
select the appropriate tools when using a graphics package. Pupils learn to control programmable robots
and progress has been made in this area since the last inspection. Standards attained in religious
education fulfil the requirements of the LEA’s Agreed Syllabus and, overall, pupils make satisfactory
progress. However, as insufficient time is allocated to this subject in some classes, progress is limited
for some pupils. Throughout their time at school they gain knowledge and understanding of four of the
major world faiths, including Christianity, and develop respect for the beliefs of different religious
groups.

There are positive features in the work undertaken in al the non-core subjects of art, design and
technology, geography, history, music and physical education. In art, pupils develop their skill in
observationa drawing and use paint imaginatively and with good control; the work stimulated by artists
in residence is of particularly high quality. Meaningful links are made between design and technology
and a number of other subjects and pupils work competently with a range of materials and tools. While
thereis evidence that some designing takes place there is an underemphasis on this aspect of the subject.
Pupils develop a good understanding of the distinctive features of their local environment and make
comparisons with other locations, they construct simple maps of the immediate area and journeys
further afield. In history, pupils recognise the differences between present and past in everyday life.
However, their knowledge of chronology is less secure. At the end of the key stage, pupils sing a range
of songs confidently and from memory. They play ssimple rhythmic patterns and respond positively to
short pieces of music but have insufficient opportunities to create their own compositions.  Pupils
develop agility and control in dance and gymnastics and perform simple skills safely. They are less able
to talk about and judge what they and others have done.

Pupils progress is never less than satisfactory in almost 90 per cent of lessons and, in 60 per cent of
lessons, progressis good or very good. Recorded work shows that pupils at al levels of attainment make
good progress over time in the core subjects of English, mathematics and science; thisisthe casein the
early years and throughout Key Stage 1. There is also evidence of good progress in art. Progress in
information technology and history is unsatisfactory and progress in religious education, design and
technology, geography, music and physical education is satisfactory overall but, in some aspects of these
subjects, it is limited. This is because some of the key aspects of the Programmes of Study of the
National Curriculum are not given sufficient emphasis. In al areas of the curriculum there is no
significant difference in the attainment of girls and boys. Pupils with special educational needs make
good progress in all classes, they are supported well by special needs support staff and class teachers
and individual education plans are well matched to pupils needs. The large number of pupils for whom
English is an additional language generally makes good progress throughout their time in school.
However, inspection findings confirm the school’s own analysis that the progress of two minority ethnic
groups is less satisfactory and targeted support is being provided for these pupils. The improved
teaching standards in the school are making a significant contribution to pupils progress.
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18.

16.

17.

18.

19.

22

20.

21

Attitudes, behaviour and personal development

Children in the nursery, and pupils throughout the schoal, display good attitudes towards their work and
school. This is particularly impressive amongst the younger children who quickly respond to the high
expectations of the teachers and support staff. By the time they reach the reception classes, virtualy all
children are capable of sustained concentration and are eager to participate in lessons. They settle
quickly to their tasks and work on group activities with minimal intervention from the teacher. In
general, they work well together: only occasionally do minor disagreements arise between individual
pupils. This applies equally to the nurture group where, for the vast majority of time, pupils work hard at
their tasks and are keen to achieve. Occasionally, individual pupils suffer emotional distress, but as a
result of the rapid and caring response of staff, this is not alowed to disrupt the calm and purposeful
attitudes of the rest of the class. Pupils motivation is well illustrated in their eagerness to take work
home, their perseverance in completing their work and the good standard of presentation they achieve.
Parents are judtified in their judgement that pupils positive attitudes are a strong feature of the school’s
work.

Behaviour, overal, is good both in class and around the school. Many pupils are lively and full of
energy and this comes to the fore in the playground where the level of activity can be quite intense
within a small space. However, there is little unacceptable behaviour and no signs of bullying were
detected during the week of the inspection. Any incidents of unacceptable behavior are handled
effectively and usually pass over very quickly. Most of the time, pupils are orderly, appropriately
behaved and co-operative. This was well demonstrated in assemblies and year group singing lessons,
including those where pupils from the nurture group were present. The school places emphasis on its
Golden Rules and almost al pupils adhere to them. During the last year there were five fixed-term
exclusions from the schooal, al of them relating to one pupil.

Relationships between pupils, and between pupils and adults, are very good. Pupils are considerate,
polite and reliable. Pupils trust the staff and have immense confidence in them. The degree of racial
harmony that exists throughout the school is exceptional. Harmony between boys and girls is aso a
strength.  The quality of the relationships devel oped within the school is a key factor in the successful
achievement of the school’saims.

Pupils personal development is good. This was found to be a strong feature in pupils progress at the
time of the last ingpection and this is still the case. Pupils quickly become aware of the need to accept
school routines and learn to listen and think about the welfare of others. They take responsibility for
collecting and returning the registers to the school office and can be relied upon to undertake minor
tasks willingly and responsibly. A strength of pupils personal development is their acceptance and
celebration of other peopl€e' s traditions and cultures, reflected, for example, in their eagerness to use one
another’s languages at registration and the confidence that they show in acquiring a new language.
They are proud of their own cultures but equally accepting of cultural diversity. They genuinely care
about one another and have a strong sense of community, personal commitment and responsibility.
Their attitudes and reactions are borne of feelings for what is right and wrong, not of rules imposed by
adults.

Attendance

While the reception classes and a mgjority of pupils throughout the school have a satisfactory level of
attendance, the overall level of school attendance is below the national average at 91.4 per cent. Almost
onein ten pupils has a poor level of attendance and this hampers educational progress. The incidence of
holidays taken during the school term is high and contributes significantly to authorised absence.
Unauthorised absence has decreased over recent years but still remains at a high level, at 2.6 per cent.

There is some evidence of some unsatisfactory punctuality at the beginning of the school day and this
can disrupt an otherwise prompt start. Punctuality throughout the remainder of the school day is
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22

satisfactory.

Regigration is carried out courteously and efficiently in all classes; it provides a learning experience
for al pupils in that different community languages are used during this time and opportunities are
taken to calculate the number present. Registers are well maintained but there is some inconsistency
between teaching staff as to the use of codes for absences and the recording of lateness.
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23.

24,

25.

26.

27.

28.

25.QUALITY OF EDUCATION PROVIDED

25, Teaching

The quality of teaching is a strength of the school and this high quality makes a major contribution to
the pupils' good progress, particularly for those who are under five. Teaching was satisfactory or better
in aimost all lessons observed; 38 per cent of lessons were good, 25 per cent were very good and some
excellent teaching was also observed during the inspection. This marks a very considerable
improvement on the last inspection findings. Examples of very good and excellent teaching were seen
in the under fives classes and at Key Stage 1 but more of the better teaching was seen in the under
fives'.

Teachers and support staff know the children who are under five well, even though some children have
not been in the school very long. They plan very appropriate activities with the correct emphasis on the
Desirable Learning Outcomes for children of thisage. All teachers set out and manage their classrooms
really well, providing some very credtive activities to interest and motivate their classes. What
distinguishes the very good and excelent teaching are the high expectations and the questioning
strategies teachers use to engage the children’s thinking. This was evident in two of the mathematics
sessions in both a reception class and the nursery. In the context of either making biscuits or printing
repeated patterns, teachers and support staff took every opportunity to devel op counting skills and extend
knowledge of shapes or patterns. They held the interest and enthusiasm of the children through the
quality of the questions and explanations they made. Praise is very well used to raise children’s salf
esteem and encourage them. All of the support staff make a very important and significant contribution
to the children’slearning in this phase.

At Key Stage 1 there is evidence of very good and excellent teaching in English, mathematics,
information technology, history and art. In science, design and technology, music and physical
education there are examples of good teaching. In religious education teaching is judged to be
satisfactory and during the inspection no lessons were observed in geography. Where excellent teaching
was observed, in the core subjects of English and mathematics, the very good progress made by pupils
was linked directly to the pace and quality of the teaching.

Teachers are confidently implementing the full requirements of the National Literacy Strategy and this
is having a positive effect upon the progress made. Good use is made of shared texts to engage pupils
interest, focus their attention and reinforce learning intentions. Group work is effectively organised and
plenary sessions are used well to consolidate understanding and value pupils work. The teaching of
numeracy is also a strength and the introduction of the Numeracy Strategy is having a significant impact
on the methods and organisation teachers use in the classroom. They begin their lessons with mental
mathematics, and this is having a positive effect on the pupils counting skills and learning about
numbers. Good questioning by the teachers often encourages pupils to think carefully and try to explain
how they work things out. Group activities help them to practise and consolidate skills.

In all subjects, lesson plans show exactly what the pupils are expected to learn. Teachers focus on these
objectives and usually maintain a good pace and structure to their lessons. However, in some of the non-
core subjects such as music and physical education, the content of lessons can be limited and teachers do
not incorporate the key aspects of the Programmes of Study within lessons. For example, in physical
education insufficient emphasis is placed on pupils looking at one another’s performance and learning
from their observations. Teachers manage their pupils well and there is very little of the disruption or
behaviour problems evident at the last inspection. In one lesson some of these issues did arise but it was
an isolated example and also linked to the activities planned for the pupils not being entirely suitable.
Not enough use is being made of assessment procedures in the majority of non-core subjects and this can
result in some of the learning being insufficiently matched to individual learning needs.

Members of the support staff make a significant contribution to pupils attainment and progress,
particularly those with special educational needs and pupils for whom English is an additional language.
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They are well briefed by teachers, their expertise is valued and they work in a very effective professional
partnership.
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The curriculum and assessment

In the 1996 inspection report, the school was judged to provide a curriculum that was soundly based, and
planned for, and covered all appropriate areas of learning for the early years children and all the
subjects of the National Curriculum for the Key Stage 1 pupils. However, because of gaps in coverage
within some subjects at Key Stage 1, the school could not ensure that all pupils were offered a
sufficiently broad curriculum. Much has been done to address this shortcoming and much has been
achieved, especially in English, mathematics and science. The school’s national assessment results are
testimony to this achievement. However, the school has not yet fully addressed the weaknesses
identified in relation to other areas of the curriculum, and as a result, pupils do not consistently make the
progress of which they are capablein all subjects.

The school’s provision for its children under five is a strength and contributes significantly to the good
gtart they make at school. The curriculum in the nursery and reception classes is broad and balanced
and based upon the appropriate areas of learning. It is carefully planned to provide a wide range of
experiences and the quality of the curriculum for these children enables them to make good progress and
prepares them well for entry to Year 1.

At Key Stage 1, the school continues to provide a broad curriculum which covers the Nationa
Curriculum subjects and religious education. Over 60 per cent of the time is allocated to English and
mathematics and pupils progress in these subjects is good. In contrast, a combined total of nine per
cent of the time available is allocated to information technology, design and technology, history and
geography. In information technology and history pupils progress is unsatisfactory or, in the case of
geography, barely satisfactory. The cause of this lies in the planning and provision for these subjects,
not in the abilities or attitudes of the pupils. Where there are similar constraints in the time allocated to
other subjects — for example, science, which also has a low allocation of time compared to national
norms (seven per cent) — the progress achieved by pupils is nonetheless good. Science is effectively
planned with clear guidance for teachers about each strand to be covered within atightly focused scheme
of work. Although the school has successfully produced schemes of work for almost all subjects since
the last inspection, those where pupils progressis least consistent are not precise enough about the key
learning outcomes to be achieved in the limited time available,

The curriculum includes very good coverage of personal and social education and the school has a policy
for sex education. The curriculum meets statutory requirements and effectively promotes pupils
intellectual, physical and personal development. Pupils are well prepared for entry to the junior school
in English, mathematics and science, and soundly prepared in most other subjects. Overall, the
development of the curriculum since the last inspection has made a significant contribution to therisein
educational standards. The school is well placed to ensure that this is extended to all areas of the
curriculum.

Improvements in the planning and teaching of English have been significantly assisted by the effective
implementation of the National Literacy Strategy. Teachers are provided with a precise framework for
weekly planning, as well as longer-term guidance to ensure that pupils learning is well targeted from
one year to the next. Similar benefits are being introduced through the National Numeracy Strategy,
implemented from the beginning of this academic year. Maost other subjects are taught through topics
and themes planned on a half-termly basis, with the knowledge and skills to be taught drawn from the
subject schemes of work. This approach to planning works well where the scheme of work is precise
about the learning to be covered, but less well where identification of the progression in pupils learning
is not so precisely clarified, as is the case in music. Links between the different subject areas are often
well made within the planning of the various topics, particularly pupils language and numeracy skills —
for example, their speaking and listening. Less effective is the provison within the topics for
developing pupils information technology skills. This is a weakness and reflects the need to ensure that
an appropriate balance is consistently and progressively achieved between the learning opportunities
offered by the selected topic and the key knowledge and skills identified in the schemes of work.

Pupils with special educational needs, and those for whom English is not their first language, are well
provided for. The school has a policy for pupils with special educational needs that meets statutory
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requirements and offers them very good provision. This area of the school’s work is very effectively
organised and coordinated. Pupils' individual education plans contain detailed and manageable learning
targets, which are regularly reviewed and which contribute directly to the good progress pupils make in
lessons. In some areas — for example, writing — group educational plans are constructed, with similar
benefits for the participating pupils.  The support given to individuals who have English as an
additional language is well administered and makes a significant contribution to the standards achieved.

Equality of access and opportunity to the curriculum for all pupils is good and the school takes very
effective steps to ensure this. The curriculum provided for the nurture group is well planned and takes
account of the work to be covered by both Years 1 and 2. The policy of re-integrating these pupils into
the Year 1 and 2 classes, generally works well, though arrangements for pupils to reoin their
mainstream classes for the reading session at the beginning of the afternoon are providing a particular
challenge. The school is aware of this and is currently undertaking an evaluation of the optimum
methods for re-integration. The recommendation in the last inspection report that the school should
consider increasing its support staffing in the Year 1 and 2 classes has been positively acted upon. The
substantial levels of support now available to teachers and pupils in these classes have resulted in
significantly enhanced learning opportunities for al the pupils and are contributing to raising standards
of attainment. Withdrawing pupils from occasional lessons to provide additional support is practised
within a carefully controlled and regulated framework; only occasionally does this lead to pupils
missing some aspects of their curricular entitlement.

The schoal offers no out-of-school clubs that are directly related to its curriculum provision. However, it
provides a daily lunch-time club that is geared to meeting the specific needs of its children through a
range of activities and support. It also provides for extensive enrichment of the curriculum, during
school-time, through visits to local amenities— for example, the Year 2 visit to Palm House, and through
vigitors to the school — for example, regular artists in residence, African drummers and Turkish and
Caribbean story tellers.

In 1996, inspectors reported that the school had a sound format for assessment and that all statutory
requirements were being met. They also highlighted an insufficient use of assessment to inform future
curricular planning. This weakness has been partly, but not fully addressed. Procedures for assessing
pupils attainment and monitoring their progress have been further strengthened by the use of a basdine
test on entry, and through the implementation of annual teacher assessments for all pupilsin English,
mathematics and science based on National Curriculum attainment levels. Assessment procedures in
the early years classes are good and effective assessment arrangements remain a strong feature of the
special educational needs and the English as an additional language provision; pupils progress in
reading is also carefully tracked through the Primary Language Observation Sheets. In other subjects,
teachers plan their own assessment and record-keeping procedures in order to report on pupils progress
annually. These are often of good quality — for example, in science - but in other subjects are patchy,
especially where the key learning outcomes are not sufficiently clear.

This variability in the quality of assessment arrangements is reflected in the degree and effectiveness of
their use to inform future planning. While assessment data, both from national test results and teacher
assessments, are very effectively utilised to help develop the school’s overall provision in English and
mathematics, the picture in other areas of the curriculum is of practices at varying stages of
development. Thus, whereas the school uses its assessment information in English and mathematics to
set school and pupil achievement targets for subsequent years, it does not do so for science. In some
areas — for example, geography and design and technology - there is no readily available assessment data
to guide future planning. In these subjects, subject co-ordinators are dependent on teachers plans,
rather than pupils performance, for this purpose. The school recognises this weakness and has plans to
improve this area of its assessment procedures.

Pupils spiritual, moral, social and cultural development
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The provision for spiritual, moral, social and cultural development isvery good. The school aims have a
clear emphasis on creating a caring and supportive environment in which al children are valued and
empowered to achieve their best. These aims are achieved through the very positive ethos that is
promoted. Teachers and support staff provide very good role models and develop very positive and
consistent relationships with their pupils.

Provision for spiritual development is good. Assemblies fulfil the legal requirements. They are well led
and complement the work in classrooms. On some days teachers take their own assemblies and these
too positively support pupils spiritual development. Pupils learn about Chrigtianity and other world
faiths through assemblies and religious education lessons. The celebration of Diwali and Indian culture
was also followed up in several other curricular areas including dance, design and technology, music
and the focus for role-play areas. All teachers show genuine appreciation of pupil’s ideas and fedlings
and give regular opportunities for these to be shared and respected by others.

Provision for moral development is very good. The positive set of school rules promotes good attitudes
and behaviour. Circle time, class discussions and assemblies are used extensively to promote both self
esteem and consider a wide range of issues. The importance of showing respect for people and property
is emphasised and pupils become aware of what is right and wrong. The consistent school approach
emanates from the headteacher and is adopted by all staff.

Very good provision is made for pupils social development. Pupils help one another and are
appreciative of each other’s success. They are given plenty of opportunities to work in pairs and groups
and to share ideas and to develop skills of co-operation. All classrooms have role-play areas in which
pupils can work and play together in creative and imaginative situations. Younger children sustain their
concentration very well and help each other when in the 'shopping area’ created in the outdoor nursery
environment. Classes are taken on a range of educational visits both in the local community, to the
shops and library for instance, and further afield. When possible pupils are given extra responsibilities
to help teachers and in daily routines.

The provision for cultural development is excellent. Huge respect and celebration are made of the
pupils backgrounds and culture. They are seen as strengths of the school. Great sensitivity and support
are provided for pupils and parents for whom English is an additional language. A good number of
bilingual staff and a range of resources support them; these includes dual language books and
trandation of notices. Every opportunity is taken to include the relevant cultural aspect into areas of the
curriculum. Attractive and high quality displays around the school reflect this. Customs and cultures
are well developed in the school through the celebration of festivals from a number of cultures.

Support, guidance and pupils welfare

The school provides good support and guidance for the welfare of its pupils and this positively supports
the good progress and standards attained. The school continually focuses on the total community that it
serves and this focus shapes its aims, and the nurturing and caring ethos which is a very distinctive
feature of the school. The whole staff tries diligently, enthusiastically and with real commitment to give
all children an essential stability in their lives which many may not have experienced prior to attending
the school. The exceptionally high quality pastoral care extends not only into the homes of present
pupils, but also into pupils homes prior to entering the school, through the work of the team supporting
minority ethnic groups. The school also supports the children, who have not been able to gain entry into
the nursery, through a toy library. Consequently parents and pupils feel part of an extended family;
they are well supported, safe and respected whatever their socio-economic background, ethnicity or
gender.

Staff know their pupils well. This enables the school, with the help of outside agencies, to support and
guide pupils welfare and education at a personal level by responding to their particular problems and
needs. Hence the individual education plans for children with special educational needs are good and
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pupils are appropriately placed on the register of special educational needs. Ten pupils spend a period of
time in the nurture group which makes good provision for pupils with emotional and behavioura
difficulties. Great careistaken in planning for future needs and deciding when and if pupils are ready
to re-integrate into mainstream classes. In the classroom there are satisfactory assessment, monitoring
and recording systems and records accompany the pupils throughout the school and are subsequently
passed to the junior school. There is additional information which is held centrally but the total
information available is yet to be integrated into a whole-school system which will alow an easy
overview of a child's progress throughout their school life. The school considers the needs of pupils
during the lunch break by operating a lunch-time club that provides a range of indoor activities for up to
18 pupils who make the decision not to go into the playground. The club is staffed by members of the
support staff who offer sensitive and effective supervision.

The school has a good and appropriate range of support, guidance and welfare policies. They produce
good results through a thorough implementation of procedures and good communication to staff and
parents. A drugs policy has not yet been developed. Thereis a helpful child protection policy included
in the policy for special educational needs; this policy would be more accessible if it stood alone.

The school has a good behaviour policy and this is an important pillar of its support and guidance
programme which underpins the tolerance and racial harmony of the school and contributes to the good
quality learning environment. It is a principal part of the home-school partnership contract which
parents sign. The Golden Rules are ssmply and sensitively implemented throughout the school but have
yet to have a full impact on the playground at lunchtime. Rewards and sanctions are appropriate. There
are no separate bullying or racial harassment policies but the headteacher and the staff are very vigilant
in this respect. They investigate incidents with care and attention to their potential seriousness.

The school has an attendance policy and is devel oping systems which define appropriate responsibilities
for monitoring attendance. The school receives very good support from the educational welfare officer
but a minority of parents does not appreciate the statutory requirement for their children to attend school
or understand the effect absence has upon their education.

Welfare issues receive very good support from the outside agencies. The school nurse covers medical
screening and is available to parents and the doctor and dentist also attend the school. There is an
effective implementation of child protection measures and all staff are aware and trained through the
three designated individuals. There is an appropriate awareness of health education issues and sex
education issues are treated as they arise; parents are generally pleased with the school’ s approach.

There is a detailed health and safety policy and procedures are satisfactory. Although the site is
essentially safe there are some minor health and safety issues of which the school is aware. The rate of
minor accidents is very high, which is partly due to lack of space and the gradients within the school
playground. The school has one trained first aider on site at the moment and treatment procedures
requirereview.

The school maintains close links with the adjacent junior school. Exchanges of information are good as
are the provision of induction visits for pupils prior to transfer. Pupils are prepared well for transition.

Partnership with parentsand the community

The school has a very good partnership with parents and this is an undoubted strength. The rich
cultural diversity of the school’s community provides considerable benefits for the development of the
curriculum. There are clear aims to welcome parents into a partnership; this benefits not only their
children but also helps to develop parents' understanding. Parents have a wide range of expectationsin
relation to their children’s education and their own involvement. Staff realise that they need to be
proactive in building a relationship with parents and welcome them into the school. The indications are
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that thereis avery high level of parental approval with no significant areas of dissatisfaction or parental
grievance.

The school has very good communications with its parents who generally fed well informed. Formal
communications such as the prospectus and governors annual report are of very high quality and meet
gtatutory requirements. End-of-year reports to parents are detailed and illustrative of the child's
performance throughout the year but lack targets for improvement. Parents receive newdetters and
there has been a behaviour booklet sent to parents to launch the home-school partnership agreement.
Generally, all communications are written with a view that parents and their ideas and opinions are
valued. All written communications throughout the school are mindful that they serve a community of
25 different languages and essential areas are trandated where possible into the main community
languages. The arrangements for admitting children to school are very good and include home visits by
teachers and members of the support staff. Informal communications between parents and staff are very
good and a strength of the school. [If required, bilingual members of staff are involved to increase
understanding and aid communication.

The parents' room has been a major contributory factor in bringing many parents into the school. It
provides a welcoming environment and is enhanced by well-organised displays of school and community
information. This information is further reinforced by the notice boards in the central areas of the
mobile classrooms and the nursery entrance.

The school is encouraging parents to become involved in their children’s work; this is having some
good results but is necessarily limited in the case of parents who are not fluent in English. The schoal is
trying to assist the learning of English by running classes for parents. The school organises different
meetings to inform parents about the curriculum. While relatively few parents attend the annual literacy
evening, meetings organised at the start of each term — which provide information about the school’s
expectations and what is to be taught - and termly one-to-one interviews with class teachers have a high
attendance. The school does not have a homework policy and as a result some parents do not always
recognise that books brought home by the children constitute homework. Some parents would like more
information on topics undertaken and the provision of this would enhance their understanding. Parents
of pupils with special educational needs are appropriately involved in the drawing up and reviewing of
individual educational plans and parents are very appreciative of work in this area. The school ensures
that adequate time is given to these parents and their views are valued; however, there is a recognition
that parents views need to be more formally recorded. The Friends Association is strong and well
supported and is very active in fund-raising for the school; these funds have been used to supply extra
resources.

The schoal’s links with the local community are very good and help to enrich the educational experience
for al pupils. The schoal’s image in the community is very positive. It is building bridges with the
community and it welcomes people regularly who add to the cultural diversity of the school so that
particular ethnic groups of children can keep in touch with their own culture and al children can
appreciate other cultures. The locality and visits further afield are used to support the learning of pupils
in most subjects. The school perceives links with industry as important and has had some success in
gaining awards. The links with the junior school are strong and of benefit to both schools.

59. THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL
59.
59. L eadership and management

The leadership and management of the school are very good. The headteacher has a direct concern for
the sustained improvement of quality and standards and is effectively managing all aspects of the
school’swork. Her clear vision and purposeful leadership make a significant contribution to the success
of the school. The deputy headteacher works in a successful partnership with the headteacher and their
combined skills are a magjor contributory factor in raising standards of attainment. They share a deep
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commitment to equal opportunities and, along with staff and governors, create an ethos in which pupils
are valued and achieve their individual best.

All members of the teaching staff holding additional responsibilities - for curricular areas, year groups,
early years and special educational needs - have a clear and realistic understanding of their role. These
members of staff manage their responsbilities effectively within the framework of the school’s
development plan. The role of the co-ordinators has been developed since the last inspection and they
are now fully involved in a structured programme of monitoring teaching and learning. Staff agree the
focus for each monitoring cycle and the outcomes of lesson observations are clearly recorded and shared
with all members of the teaching staff. These monitoring procedures, along with the supported self-
review conducted by the LEA, are a contributory factor to the standards achieved and are providing co-
ordinators with increased knowledge and understanding of their subjects.

The school’s atmosphere and ethos are very good and teachers and support staff make an important
contribution to the school’ s climate for learning. The mutual respect, support and working relationships
which exist between all adults in classrooms provide an excellent role mode for the pupils. The last
inspection reported that the school had clear aims, this remains the case and the school is very
successful in mesting its stated aims.

The school’s planning for development is very good and the school is well placed to make further
improvements. Thereis a strategic plan in place that covers all aspects of school life and gives a clear
view of the way forward. The plan, drawn up following consultation with staff and governors, is a clear
well-organised document and provides an effective tool for managing change. Following the last
inspection a clear and purposeful action plan was drawn up which set out all the key issues. The tasks
identified were manageable and time-scales realistic; governors reported to parents in 1998 that the
plan had been completed. The plan has resulted in some noticeable improvements. the weaknesses
identified in teaching have been addressed and policies are implemented throughout the school. Pupils
behaviour has improved. The achievement of different groups is carefully monitored and governors
regularly debate and report on the standards attained. While work has been undertaken on the depth
and balance of the curriculum, thereis till further work to be done.

Following the last inspection, the governing body has become more involved in the life and work of the
school and has developed a strategic view of the way forward. Governors are well organised and work
through an effective committee structure. The chair of governors has a deegp commitment to raising
levels of attainment and meets fortnightly with the headteacher to discuss the work of the schoal.
Governors have begun to be involved in monitoring and are aware of the need to develop a more formal
monitoring programme. The governors annual report to parents and the school’s prospectus are both
well presented and informative; all statutory requirements are met.

Staffing, accommodation and learning resources

The school now has a more stable staff than was the case in the last inspection. Members of staff are
hard working, committed to the devel opment and progress of their pupils and work well together. There
is an appropriate number of suitably qualified teachers to cover all areas of the curriculum and an
appropriate mix of experienced and newly qualified teachers. They are effectively deployed so that class
sizes are below national norms, except at the end of Key Stage 1 where they exceed 30 pupils per class.
A digtinctive feature of the school’s provision is the very good level of well-qualified and experienced
support staff who work in the classrooms, particularly with pupils with special educational needs and
those for whom English is an additional language. They work well with individuals and groups of
pupils and in close partnership with teachers. Many are able to support communication with pupils and
parents through the use of their bilingual skills. There is an appropriate level of lunchtime supervision
and these members of staff are caring towards the pupils and encourage them to behave well, sometimes
using more traditional techniques rather than always adopting the behaviour policy of the school.
Adminigtrative staff are appropriate in number, experience and qualification.
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The arrangements for the professional development of staff are very good and support the school’'s
development planning priorities. A strong feature of the school is the high level of classroom
monitoring that is undertaken by the headteacher, deputy head and all members of the teaching staff.

Induction arrangements for new teachers have written procedures and the level of mentoring by
experienced teachers is good. All experienced teachers have a co-ordination role in either a subject or
aspect. Although, in many cases their responsibilities do not correlate with their initial training,
through good in-service education and outside training they have a clear understanding of their
respective roles and responsibilities. Job descriptions arein place for all staff and appraisal has been part
of the school’ s practice for a number of years and is undertaken on an annual basis.

Tottenhall Infant School - 26



65.

66.

67.

70.

70.

68.

69.

70.

The last inspection reported that the school’s building stock had a number of deficiencies; this remains
the case. The main building accommodates one classroom, the nurture group, hall, library and
administrative offices with the majority of classrooms housed in temporary buildings. The governing
body views the improvement of its accommodation as an urgent priority; a feasibility study has been
undertaken and a bid is to be presented to the Department for Education within the next two months.
The schoal tries extremely hard to overcome the limitations imposed by the fragmented and dispersed
layout of the buildings and it is a tribute to the school that it is able to produce a unified school
community with avery distinctive ethos in such conditions.

Playground areas are small for the total school population and have considerable gradients. However,
very worthwhile and innovative playground furniture and activities have improved pupils experiences
within the limited space. Tailet provision for both reception and Key Stage 1 pupils fails to meet the
required standards for boys and its inadequacy is compounded in that pupils have to walk to thetoiletsin
the main building in all types of weather. The site is well cleaned and maintained by a conscientious
caretaker and the governors take a keen interest in safety issues. While exterior decoration of the mobile
classrooms is unsatisfactory, the satisfactory interior decoration is enhanced by the many colourful and
culturally rich displays which are a feature of the schoal.

The school has undertaken a rolling programme of funding for resources, linked to its development
plan; this has addressed the weaknesses identified in the last inspection report. There are now enough
resources for the ddivery of the National Curriculum in all subjects while mathematics, religious
education and early years are all at a good level of provision. Resources for English are very good.
There is one computer and printer in every classroom and this represent a satisfactory provision;
funding allocated from the National Grid for Learning will improve the computer stock.

The good access to resources is enhanced through the many displays in classrooms and shared aress.
The library is well organised and provides an attractive learning environment. Storage spaceis limited
in classrooms and the isolated nature of each double unit means that shared resources have to be
transported between the demountable buildings. Teachers careful planning ensures that resources are
accessible and used well.

The efficiency of the school

The school has shown a marked improvement in many areas identified in the last inspection report and
efficiency is now a real strength. The headteacher and governing body manage the school finances very
carefully and efficiently. All financial control systems are set in the context of the three-year rolling
school development plan which is an effective basis for financial planning and gives a very clear picture
of all aspects of schoal life. The school has a long-term view of its accommodation needs; long-term
plans for spending in other areas are less well devel oped.

The governors are fully aware of their responsibilities for managing the finances of the school and they
carry out their duties with commitment and competence. The knowledge and experience of individual
governors are used well to plan and prepare the budget and all governors and staff are involved as part
of the corporate process. All are aware of the need to make spending decisions with care and prudence
and to gain value for money. The governing body is supported in its financial overview by the finance
committee, which views budgets monthly and examines expenditure to date. Members of the committee
are fully experienced in their role and well trained but would benefit from having a financial procedures
manual tailored to the school and a monthly view of committed future expenditure. The school is
conscious of considering its own performance and has now set up data measures which allow it to
compare its performance in relative and absolute terms.

Personnel budgets are high in comparison with similar schools but, in the context of special educational
needs and provision for pupils with English as an additional language, this is well justified and the
provision of support staff in each class gives good results. The carry forward isin excess of five percent
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and has its historical rootsin an error on support staff salaries and a refund on a water bill. This carry
forward is now being reduced slowly. The school receives an allocation of money for staff training,
pupils with special educational needs and those for whom English is an additional language; these
specific grants are used effectively to support the objectives of the school development plan.

Routine school and financial administration are undertaken very efficiently with the appropriate use of
newly installed information technology. The very competent school administrator is well trained and
uses the available technology efficiently for both financial and administrative tasks. The school’s
financial systems have been audited this year and the conclusion was that the school’s financia
operations and procedures were operating effectively and no major compliance issues were identified.
Eleven of the twelve minor issues have now been rectified and only the register of business interests
requires to be set up.

The use of the school’ s accommodation is good and innovative in many areas. The parents' and medical
rooms are used well and imaginative expenditure on the playground has resulted in a more interesting
outside environment. The school is used by a daily after-school club and, on Saturdays, for a Greek
school.

Taking account of the school’s intake, the satisfactory standards attained and the good progress and
personal development of the pupils throughout their time in the schoal, the school provides good value
for money.
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76.PART B: CURRICULUM AREASAND SUBJECTS

76.AREAS OF LEARNING FOR CHILDREN UNDER FIVE

The school’ s provision for children under five consists of a part-time nursery class, with thirty placesin
the morning and thirty in the afternoon. Children enter the nursery at the beginning of the year in
which they have their fourth birthday. At the time of the ingpection amost al children in the three
reception classes were also under five; they are admitted to the reception year at the start of the
academic year in which they are five but summer-born children do not become full-time until January.

As the schoal is not able to provide nursery education for all its children, emphasis has been placed on
establishing positive home-schoal links through designated workers undertaking a programme of home
vigiting. These workers, some of whom speak a range of community languages, encourage children to
play and help to develop parents understanding of the importance of play activities. During the year
before this group of children is admitted to the reception classes they are invited to a toy library,
followed by play sessions operating within the school. Teachers and nursery nurses also visit families at
home prior to children being admitted to nursery and reception classes. Before children are admitted to
nursery they benefit from the provision of a parent and toddler group. These procedures provide an
excellent introduction to school.

The overall attainment of children on entry to the nursery is well below national expectations. Many
enter with little or no English language and about 15 per cent are from asylum-seeking families. The
well-planned approach to teaching and learning and the high level of provision in both the nursery and
reception classes ensure that all children make good progressin work that is set at an appropriate level.
However, as base-line assessments indicate, attainment is still below the LEA’s average on entry into
compulsory schooling because of low fluency levelsin English.

Children’s personal and social development is good. The supportive atmosphere in the nursery makes
children fed secure; they gain in confidence and begin to join in activities with other children. They
learn to take turns, share resources and work both independently and collaboratively. They show
respect for resources and are developing an understanding of classroom routines. During the inspection,
children - who had attended part-time in the nursery for only five weeks - gathered into a circle without
fuss to join in simple action songs and rhymes; they waited patiently while their mid-afternoon snacks
of fruit and vegetables were handed out. Children in the reception classes take responsibility for finding
their own name cards at the beginning of the school day and readily clear away equipment, including the
mats at the end of a session in the hall. When sdlecting costumes for their play to celebrate the festival
of Diwali, they were confident in their choice and enjoyed the opportunity for celebration. Children have
very positive relationships with adults and other children; they work and play together happily,
regardless of race and gender.

There is a wide range of provision to support children’s language and literacy and overall progress is
good. Many activities are appropriately structured to increase children’s confidence in speaking and
listening. They listen attentively in whole-group sessions and are ready to talk about their experiences.
Talk and story making are also developed through imaginative role-play areas and these provide
opportunities for children to engage in conversation and increase their vocabulary and confidence in
speaking. In the reception classes, children - including early bilingual learners - follow instructions, as
was evident when a small group was making coconut pyramids by following a simple recipe. Children
enjoy books and handle them with respect. By the time they reach the reception classes many are able to
tell the story of a book by referring to the pictures and they know the direction print isread in English.
The majority recognise their names but only a few have developed a small sight vocabulary. Children
engage in writing activities and enjoy formal and informal opportunities to practise writing; the well-
organised and imaginative writing areas in every classroom make a positive contribution to children’s
progress in this area. Higher attaining older children are beginning to write some words without the
help of an adult and all are gaining a knowledge of sounds.
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Children are provided with a wide variety of experiences and these form a firm foundation for
mathematical understanding. In the nursery children begin to understand how many objects a number
represents and those of higher attainment count confidently to five; thiswas evident when children were
decorating biscuits with Smarties. They gain basic experiences of weight and capacity through sand and
water play and begin to recognise ssimple shapes,; children in the nursery knew that the tray on which
their milk was served was rectangular in shape. In the reception classes, children learn to recognise and
recreate patterns; the more able recognise and use numbers to ten and are beginning to show awareness
of smple addition and subtraction. While attainment remains below average in al the under fives
classes, good progress is made in mathematical understanding.

Children's knowledge and understanding of the world are developed through a wide variety of activities
and they make good progress. In the nursery class children look closely at the patterns on autumn leaves
and are interested in their colours and shapes. The imaginative and purposeful use of the outside play
area gives reception children opportunities to explore their immediate environment; during the
inspection children were excitedly digging for 'animal skeletons in a large tub of soil. More than half
the children at this stage can name and identify the major parts of the body. They make models with re-
cycled and structured materials and use tools safely when cutting and joining. They enjoy opportunities
to work at the computer and there is a wide range of achievement in this area; some children in the
reception class were unable to name the mouse while others were able to move objects on the screen
confidently and one child, who brought experience from home, was able to select programs and carry out
aprinting process.

There is a range of opportunities for children to develop small motor and manipulative skills through
using scissors, brushes, pencils, puzzles, construction toys and clay. In physical education sessions in
the hall, reception children show good co-ordination and control and learn to use the available space
well. In the development of both small and large motor skills pupils make very good progress. Nursery
children make good use of the outdoor play equipment, including a wide range of wheeled vehicles. As
they grow in confidence, they carefully manoeuvre these in different directions. The provision and use
of outside play for the reception children are excellent. They use the playground furniture and a range
of other apparatusto balance, climb and devel op arange of large motor skills successfully.

Children make good progress in their creative development. They enjoy creative activities and respond
to the wide range of opportunities for drawing, painting, printing, collage, working with clay, making
music and imaginative play. They develop good control of a range of art materials and tools; this was
the case when reception children carefully applied sequins and small coloured shapes to their clay Diva
lamps. In the nursery children enjoy experimenting with a range of instruments on the music table and
joining in action songs. Reception children sing songs from memory, tunefully and with enthusiasm.

The quality of teaching for children under five is never less than satisfactory. Ninety per cent of
teaching is good and better, with 47 per cent judged to be very good; thereis also evidence of excellent
teaching. All staff have a good knowledge and understanding of children’s individual needs and the
under fives curriculum. They ensure that children experience appropriate practical activities in all
areas of learning and ask effective questions. Teachers plan well for a balanced curriculum and use their
knowledge of children and good assessments to plan work and adapt expectations for individuals and
groups of children. The provision for children with special educational needs and those at an early stage
of English acquisition is particularly good. A strength of all teaching is the very positive partnership
that exists between nursery and reception teachers, nursery nurses, bilingual workers and other adults
working in the classrooms. They share the same positive approach to teaching and a deegp commitment
to developing children’s knowledge and understanding. Teachers and members of the support staff

work hard to ensure that all classrooms are attractive and stimulating learning environments; resources
arewel| organised, accessible and used effectively to support children’s learning.

Parents are welcomed into the classrooms and there is good informal contact between parents and staff
at the beginning and end of the school day, as well as regular opportunities to discuss the children’s
progress.
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87.ENGLISH, MATHEMATICS AND SCIENCE

87. English

At the end of Key Stage 1 overall standards of attainment in English are in line with the national
average and, generaly, pupils make good progress. While standards in reading are just below average,
standards in writing are in line and standards in speaking and listening are above average.

This broadly reflects the findings of the most recent national tests and assessments which show that the
school's results in reading are below both the national average and that for similar schools. However, in
writing, the school isin line with the national average and achieving above the average of schools with a
similar intake. Although the standards attained in the 1999 reading tests were dightly lower than the
previous year, there has been a steady improvement in overall standards over the last three years.
Inspection findings show that there is no significant difference in the attainment of girls and boys and
pupils with special educational needs attain standards in line with their capabilities. The school has
identified that there is some variation in the attainment of different minority ethnic groups and is
providing additional support to raise the attainment of the lower achieving pupils.

Attainment in speaking and listening is good and standards in this area have improved since the last
inspection when speaking was judged to be generally sound and listening less good as pupils neared the
end of the school; this is no longer the case. Pupils listen intently in the whole-text sessions of the
literacy hour and to the stories read in religious education lessons. Many pupilsin Year 2 show, by their
relevant comments and questions, that they have listened carefully. Through the range of opportunities
provided for speaking and listening - circle-time discussions, role play, co-operative work and reporting
back - pupils develop their skills. They are eager to contribute their ideas and observations and, when
talking about their work in the plenary session of a literacy hour, they become increasingly aware that a
more formal vocabulary and tone of voice are needed.

Throughout the school pupils are interested in books and enjoy reading and this has a positive effect
upon their attainment. Through using the wide range of core books provided in every classroom they
develop different skills and strategies and these are improved by group reading and sharing large texts.
Puppets and story props, linked to known stories, increase the understanding of pupils for whom English
is an additional language and help to ensure that their interest in reading is maintained. At the end of
the key stage, many pupils express opinions about major events in stories when reading individually or
as part of a class group; however, there are relatively few who read a range of fiction and non-fiction
texts fluently and accurately with good understanding.

The school's developmental approach ensures that pupils are confident writers and this is a contributory
factor to the higher attainment in writing. Independent writing is encouraged from the time children
enter school; they learn to form letters accurately and their knowledge of sounds, gained in the focused
word-level work of the literacy hour, is apparent in their writing. Approximate spellings appear quite
quickly in the work of the younger pupils and they gain understanding of how to approach the task of
writing from their shared writing sessions. Pupilsin a Year 1 class told their teacher when full stops
and capital letters had been left out of their shared story based on the Farmer Duck book and Year 2
pupils knew whether a sentence should end with a full stop or a question mark. At the end of the key
stage pupils write for a variety of purposes. they describe a visit to Epping Forest, write instructions on
how to plant seeds and write imaginative stories on magic seeds. Autumn poems, written in the style of
Christina Rossetti, use words that have been chosen for variety and interest.

Through lesson observations and scrutiny of work over time it is clear that pupils, including those with
special educational needs and many for whom English is an additional language, make good progressin
all aspects of English. Among the school's wide range of bilingual learners there are only two minority
ethnic groups for whom progress is less good. Children enter school with skillsin speaking, listening
and writing below the LEA's average and with skillsin reading which are well below; by the time they
leave the school they have attained the national average in all areas except reading and there is a steady
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improvement in standards in this area. Books are taken home every day and the involvement of parents
in their children's reading is contributing to the progress made. The emphasis the school places on
speaking and listening is enhancing progressin all aspects of English. Pupilsin Year 1 classes develop
their spoken language by acting the story of their 'book of the week', engaging in related role play in the
'hospital’ or 'Handa's House' and experimenting with expressive language when using the tape recorder.
They write ssimple captions and their own addresses and, by Y ear 2, are writing sequenced sentences and
more detailed descriptions. The carefully planned work, the provision of activities matched to pupils
different levels of ability, based on the National Literacy Strategy, and the targeted support provided for
pupils with special educational needs are major contributory factors of the good progress being made.

There is clear evidence of pupils using their literacy skillsin all areas of the curriculum. In aYear 1
geography lesson pupils used a story to describe locations and, in a Year 2 class, they used a sequenced
story when developing their use of a Roamer in information technology. Older pupils write up their
science investigations in a variety of ways and write descriptions of Diwali customs in religious
education.

In al classes, including the nurture group, pupils have very positive attitudes to English. Their response
in lessons is never less than satisfactory, is usually good and sometimes very good. Pupils listen
attentively, take pleasure in sharing 'big books, are enthusiastic and eager to participate. They are
familiar with class routines, settle to group work readily and without fuss and the majority persist at
their tasks. Occasionally, thereis dight restlessness towards the end of whole-class sessions but there is
no disruption. There are very positive relationships between pupils of different race and gender. They
are ableto work effectively in pairs, aswas evident in a Year 1 class when pupils were thinking of words
containing a particular vowd sound, and in groups.

Thereis no unsatisfactory teaching in English. The mgjority of lessons are either good or very good and
there is evidence of excelent teaching. All teachers have a secure subject knowledge and a good
understanding of the requirements of the National Literacy Strategy. Medium-term planning is
undertaken in year groups and clear learning intentions are identified. Lessons are well balanced and
organised and good use is made of time. Resources are well prepared and of very good quality and help
to ensure that all pupils have a clear understanding of text and task. Where teaching is excellent, there
are high expectations of work and behaviour and very effective strategies for maintaining interest and
establishing good discipline. All teachers work in positive professional partnerships with classroom,
welfare and learning support assistants, who are well prepared, understand the purpose of their work and
provide very good support for pupils.

The schoadl is implementing the National Literacy Strategy very successfully. All Key Stage 1 classes
have a daily literacy hour and this is supplemented with additional opportunities for speaking, listening
and extended writing. Good use is made of the school's own well-stocked and organised library, visits
are made to the local library and the curriculum is enriched by visiting Turkish and Caribbean story-
tellers. Assessments made in English are comprehensive and manageable and used to set targets for
individual children and for groups.

English has a high profile in the school and the subject is very well managed by the knowledgeable and
experienced co-ordinator. The planning, teaching and learning of English are regularly monitored and
the monitoring programme has been a major contributory factor in raising standards. A generous
budget has been allocated to the subject over the last few years and this has been used to good effect.
Resources of core books, large texts, group reading books and story props are very good and effectively
used. All classrooms have designated areas for writing, in addition to attractive, well-organised book
corners which contain a wide range of books reflecting different cultures. Books are also used to
maximum effect in awide variety of displays.

The effectiveness of the Ethic Minorities Achievement Grant (EMAG) and its impact on the
achievement of pupils
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The school gives priority to developing the language competence of all pupils, of whom 64 per cent are
learning English as an additional language; in addition to English, 24 languages are represented in the
schoal. Inspection findings show that the number of pupils eigible for EMAG support is growing and,
currently, of the 60 pupils on roll in the nursery 50 per cent are beginner bilinguals.
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Assessments of pupils are made using the LEA’s three-point scale. The most recent assessments of
pupils leves of English language acquisition were undertaken in October 1999. These show that ten per
cent of pupilsin the reception classesand in Years 1 and 2 are at a very early stage of English language
acquisition, almost all the remaining 54 per cent fall into the very broad progressive band. Only a very
small number of pupilslearning English as an additional language are fully fluent by the time they reach
Year 2. Following an in-depth analysis of the performance of minority ethnic groups in the 1999
national tests, action has been taken to target the two under-performing groups. Additional learning
support staff have been employed to target groups of pupils who have been identified as underachieving
and additional emphasis placed upon the work with families.

Until the beginning of this academic year, the five-person team, made up of one full-time and two part-
time teachers and two bilingual assistants, were employed by the LEA who held responsibility for them.
From the beginning of this academic year the responsibility for the team has been transferred to the
schooal; thisresulted in areduction in the number of people working in the school. Currently, members
of the team are employed in classrooms, running the toy library and visiting the homes of refugee
families and other minority ethnic groups. The changeover has been handled well by the school and al
members of the team are clear about their roles and responsibilities. They work tirelessy with parents
and are committed to raising levels of achievement for pupils from all the groups represented in the
school; they make a significant contribution to the standards achieved. The school has clearly identified
the needs of its pupils and the EMAG action plan gives a clear view of the way forward.

The deployment of EMAG staff working in classrooms takes account of the fluency levels of bilingual
pupils and their general learning needs. Bilingual staff offer valuable first language support work in the
nursery and reception classes. The school adopts a partnership approach to accessing the National
Curriculum for its pupils and this allows staff to share expertise, strengths and specialisms. EMAG
teachers plan within the school’ s planning systems and contribute to the school’ s assessment procedures.
Each member of the team has a clear understanding of the needs of their targeted group and, during the
inspection, teachers and other bilingual members of staff were observed working with groups and
individuals.

Where observed, teaching was judged to be satisfactory. Teachers within the team have a good
understanding of the needs of bilingual pupils, the importance of listening for these pupils and the
central role of talk. The relationships that exist between adults and pupils is good and contributes to the
quality of the pupils development both socially and in their learning. While resources are available,
they are not always used to support pupils to engage independently in the task set.

In its documentation, the school states its commitment to ensuring that opportunities are provided for
pupils with little experience of English benefiting from working in mixed language groups with fluent
English speakers who can act as models. During the inspection many such groups were observed and in
almost all cases pupils learning was enhanced through EMAG pupils working together with native
English speakers. However, in one Year 2 class, the group included two pupils with specia educational
needs who did not provide a positive linguistic model and occupied a considerable amount of the EMAG
teacher’stime. The school should look again at the composition of groups containing targeted pupils to
ensure that they are meeting their own stated intention. Future devel opments should include a review of
the time allocated to pupils, who join the school from overseas with no English, to ensure that they have
aregular structured input.

104. Mathematics

100.

The results of the 1999 National Curriculum assessments at the end of Key Stage 1 show standards to be
in line with the national average but above the average for schools of a similar background. Thisisvery
much the same as the results of the previous two years athough dightly fewer pupils scored at the
higher levels this year. Inspection observation of pupilsin Year 2 indicates that standards are again
broadly average although there are a substantial number of special educational needs pupils and a wide
spread of attainment within the classes.
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Given that pupils start at the beginning of Key Stage 1 at below average levels, they are making good
progress to reach average standards. The good progress they make is mainly because of the teaching
they receive, which builds on the very good approaches and practices of their colleagues in the nursery
and reception classes. It is based on detailed planning and competent teaching which fully incorporates
the Government’s National Numeracy Strategy. Many of the younger pupils in the reception classes,
and till some by Year 1, have great difficulty with counting numbers to ten and understanding exactly
what these numbers mean. However, good attention to the development of number means that by Year 2
many pupils are gaining confidence with numbers up to 100 and learning to count in twos, fives and
tens. They can aso begin to add and subtract numbersto ten. They recognise coins and calcul ate small
amounts by totalling the value of the coins. Most pupils draw and describe shapes accurately, they name
common two- and three-dimensional shapes and recognise the presence of their shapes in and around
the school environment. Pupils record the number of sides and faces on shapes and experiment with
turning and rotating them.

Thereis no difference in the progress between boys and girls and careful monitoring has also shown that
pupils of all ethnic groups attain equally. Thereis no significant variation in the progress pupils make
in different aspects of mathematics. Special educational needs pupils make good progress as do those
for whom English is an additional language. This is because of the planning, targeting and very good
use which is made of all support staff during mathematics lessons. In all the lessons seen, support staff
working with special educational needs or lower ability groups worked exceptionally well. They are
positive and supportive, asking a good range of questions to make the children think about their work.
They are well briefed by class teachers and join in with the assessment and recording procedures.

In all classes pupils respond well to the mathematical teaching and show areal interest in the counting
and problem-solving activities. They behave well and co-operate with each other in group activities.
During group work they use equipment such as cards, grids, number lines, number squares and games
sensibly and to good effect. Most of the unsupervised groups work independently although, on some
isolated occasions, they lose interest and talk about or do other things. Pupils listen to instructions well
and are frequently asked to explain how they work things out. This not only consolidates their
mathematical thinking but also supports their speaking and listening skills.

Teaching is at least satisfactory and in half the classes it is good or of a very high standard. It is
characterised by detailed lesson planning, good introductions - which challenge the pupils thinking
about number - and well-chosen activities matched to the needs of individual pupils. The nationally
recommended Numeracy Strategy is fully implemented. In the best lessons teachers have high
expectations and use their skills of questioning, explaining and demonstrating to good effect. An
excellent example of this was observed in a Year 1 class where the teacher had prepared a number of
creative activities linked to problem solving. The pupils were encouraged to try out different ways of
recording their answers and the class teacher used the pupils examples very well, referring to the
difficulties and further developing the mathematics, in her concluding session. The ending of lessonsin
some classes is less successful because it is either too hurried or does not sufficiently focus on the
mathematics involved. A further area of weakness in some classes is the use made of the computer to
support mathematics teaching. Often the children working in pairs on the computer receive little or no
further guidance so their mathematical or information technology learning go unnoticed and unchecked.
Teacher assessment overall is effective and helps to match future work to pupils learning needs.
Challenging targets are set at the end of Year 1 as a guide to the teachers in Year 2 with regards to
expected performance in national tests. Teachers make good use of applying mathematical skills and
understanding in other curricular areas; for instance, estimating sizes when designing and making
models and using their measuring skillsin science.

The mathematics co-ordinator has very good systems in place to support the subject and take it even
further forward. She has the necessary experience and expertise to lead and motivate her colleagues.

She has watched other teachers in action and given feedback. Recently, she has conducted a detailed
audit of the school’s needs. There is recognition that homework and parental support for mathematics
need to be developed next and also that the implementation of the Numeracy Strategy will need
monitoring. Staff have addressed all the weaknesses identified in the last inspection, particularly those
of planning and the use of pace and time in lessons. Resources have considerably improved and these
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are used to very good effect in mathematics teaching across the school.
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The school’s 1998 National Curriculum teacher assessments show that, at the end of Key Stage 1,
attainment was above the national average for pupils reaching the national standard (level 2) and well
above the national average for those exceeding this standard (level 3). Compared with schools of similar
background, standards in science are very high. Standards have improved steadily since the last
inspection in 1995. In that year, standards were in line with the national average in terms of pupils
reaching level 2 and no pupil achieved level 3. In 1998, almost one third of pupils achieved the higher
attainment target.

The school’s most recent results (1999) show this improvement to have been maintained, and in the case
of pupils exceeding the national standard, to have improved even further (36 per cent of pupils achieved
level 3).

Inspection findings confirm this trend. Evidence from the current cohort of Year 2 pupils, at this stage
in the year, indicates that the vast majority of pupils is achieving in line with national expectations.
However, on the basis of the lessons observed, there are proportionately less pupils than in the previous
two cohorts achieving above this level. Inspection evidence also indicates that pupils throughout the
school make good progress in science. The positive start they make in the nursery and reception classes
provides a strong foundation for this progress. Effective development of the subject at Key Stage 1 since
1996, good planning and better teaching have significantly assisted this improvement.

Year 2 pupils achieve satisfactory standards, or better, across all the National Curriculum Programmes
of Study in science. Standards in the life sciences are a strong feature in pupils performance. Pupils
have a good knowledge of the conditions for growth in living things, both in plants and humans. They
understand that living things grow and reproduce. In their experiments with seeds, pupils demonstrate a
good understanding of the part played by air, light and water in this process. They also show a good
grasp of how to investigate their ideas. Some use the word ‘predict' to identify what they think will
happen with the seeds, and with assistance from the teacher, set up experiments to explore their
predictions. They are familiar with simple recording systems to communicate their findings. They make
good use of their measuring skills for this purpose, but little use of their data handling skills — for
example, simple pictograms. Pupils have a sound knowledge of materials and their uses, with some
pupils able to identify their properties; for example, the pupils who were able to identify that a book is
made from paper which is made from wood, or, exceptionally, the pupil who knew that glass is made
from sand.

Overall, pupils make good progressin all aspects of their science work by the time they leave the school.
However, this rate of progress was not reflected in the individual lessons observed during the
inspection, probably because each lesson was the first in the new half-termly topic. In Year 1, pupils
build effectively on the good foundations laid in reception, particularly in learning how to conduct
simple experiments — for example, when checking the effect of placing a sunflower in abowl of coloured
water. Through good use of the support staff and careful planning, all pupils make good progressin the
development of simple scientific vocabulary and ideas, especially those with limited English — for
example, when learning the mgjor parts of the human body. Pupilsin the nurture group benefit from a
similar approach to make good progress in developing an awareness and appreciation of the
environment — highlighted in their work on the wild-life topic. Although the higher attaining pupils
demonstrate good progress in the work found in their topic books, the same was not evident in the
individual lessons observed. Here, pupils were not given sufficient opportunity to extend their learning
in line with their capabilities.

Pupils attitudes towards science are good. They show commitment, interest and enjoyment in the
subject. They like practical work and finding things out. The improved behaviour among the older
pupils since the last ingpection has assisted significantly the overal rise in standards in the subject.

Levels of co-operation between pupils when engaged in practical activities are generally good, although
there are moments when some pupils find sustained collaboration difficult. Pupils focus particularly
well in whole-class situations. They listen carefully, concentrate well and follow the class routines and
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expectations effectively. The fact that all classrooms have a very positive fed is a good indication of the
quality of pupils response to the subject.
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In the lessons seen, the quality of teaching was sound. Teachers plans from previous lessons, and the
quality of pupils completed work, indicate higher levels of teaching performance. This discrepancy
may be explained by the particular circumstances of the lessons observed. These were the first in the
new topic areas to be taught — sound and materials — and adopted an introductory focus which offered
little variation in expectation across the range of previous attainments and ahilities in the class. In the
more effective of these lessons, teachers ensure that the particular skills and knowledge to be learned
remain central to the lesson. In the less effective lessons, these become incidental because of the way the
activities are structured. The focus on the activity at the expense of clear learning outcomes limits the
opportunities for many pupils to extend their learning beyond what they aready know. Teachers
classroom management skills are effective. The partnerships they develop with the support staff are very
productive and help to ensure that time and resources are appropriately used. The commitment of
teachers to the children isimmense. Thisis the key factor that makes the difference. All pupils know
that the teachers and support staff care and want them to succeed. That pupils do achieve and make
good progressis a cause for great satisfaction to both pupils and staff.

Since the last ingpection, science has undergone significant and successful development. A revised
policy has been produced, the school scheme of work has been strengthened and supplemented with the
national scheme of work. A targeted programme of in-service training was implemented with the
support of the local authority and the resource provision was enhanced. The effect has been to increase
staff confidence in the teaching of the subject and in higher standards of performance in the classroom
by both teachers and pupils. The most significant effect is seen in the performance of the higher
attaining pupils. Monitoring the quality and effectiveness of these improvements has been addressed
and continues to be a focus for attention. The co-ordinator monitors teachers' plans and is introducing
revised assessment procedures based on the national science guidelines. Teachers keep their own
detailed assessment records of pupils progress which are effectively used as a source of information for
the next class teacher. These are not used by the co-ordinator to help monitor the overall effectiveness of
the school’s provision and to identify future school learning targets. This is a weakness. Teacher
assessments at the end of Year 2 are effectively used for this purpose but are not yet part of a continuous
process beginning from the basdline assessments.

118. OTHER
SUBJECTS OR COURSES

118. Information Technology

In addition to observing two lessons in control technology, judgements about standards of attainment are
also based on observations of pupils at work, discussions with pupils and staff, a scrutiny of pupils work
and an analysis of planning documents. Based on this evidence, pupils standards of attainment in
information technology are in line with national expectations. These judgements are in contrast with the
findings of the previous inspection where standards were judged to be below those expected nationally
with no evidence of control technol ogy.

Although early in the school year, pupilsin Year 2 are able to support their work in literacy by using a
word processor to produce sentences that communicate meaning. Most pupils, including those with
special educational needs, demonstrate their ability to attempt the spelling of unknown words. Some
pupils are able to punctuate with capital letters and full stops, use the erase key, change the font in
which they are working and save and print their work. From the scrutiny of earlier work and the work
on display, it is evident that pupils are able to use a graphics package to create pictures. This work
shows that they have good control of the pen, can select the most appropriate tool for the task and
produce recognisable portraits and plans to support their work in geography.

Pupilsin Year 1, confidently use the mouse and keyboard. Using a graphics program linked to their
topic, they are able to select from the tool bar, choose from the colour palette and use the drag facility to
move and flood-fill to create a visual effect. In both year groups, whole class lessons took place where
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pupils learnt to control a programmable robot, in this case a Pixie. Pupilsin Year 1 understand that
machines are controlled and that the Pixie can follow a set of instructions and move along a given route.
Many pupils in Year 2 are able to program the Pixie, increasing their accuracy and amending their
predictions to make them correct. In groups, which included pupils with special educational needs,
pupils worked together to produce plans, sequencing one of their favorites stories, Rosie's Walk. They
understood the need to clear the memory of the Pixie and to program the device to move through their
story sequence. More able pupils incorporated angles other than 90 and 180 degrees and used words
like 'diagonal’ when discussing their work. While pupils made progressin most of the work seen during
the ingpection and there is evidence of good and very good progress in these lessons, progress over time
is less satisfactory. Thisis mainly due to the limited amount of time allocated to the subject (three per
cent) which resultsin pupils having insufficient time to refine, develop and extend their skills.

When given the opportunity to use the computer, pupils are interested and enthusiastic. They display a
curiosity that wants to know more about the functions of the machine, share their expertise with each
other and take advice from their partners when working in pairs. When working together programming
the Pixie, they are able to adhere to the rules, share ideas and organise their workload.

Whilethere is evidence of good and very good teaching and the efficient use of time through whole-class
teaching, there is less evidence of teachers using their skills when pupils are working in pairs on the
computer. The good and better teaching was exemplified by good subject knowledge, planned work for
group activities that provided differentiated tasks and appropriate links with other subjects, particularly
literacy, numeracy and geography. In the very good lesson observed, pupils were challenged and
encouraged to think and this had a direct outcome on the standards achieved.

Since the previous inspection the school has worked hard to improve the provision for information
technology. The school plan gives a clear view of what has been accomplished, what has to be done and
the action necessary for this to be achieved. A policy is in place and long-term planning alocates
aspects of National Curriculum Programmes of Study to be covered each term. Planning is informed by
the school’s scheme of work, developed through staff discussion with advice from the Local Education
Authority (LEA) advisor; the school scheme has recently been enhanced through the use of the QCA
published scheme. The subject has been a focus for school development and all classes have been
observed as part of the school’s monitoring programme. The co-ordinator currently monitors planning
and has a good grasp of what has to be done. In consultation with her colleagues she now plans to spend
the monies allocated to the school through the National Grid for Learning to make the satisfactory
resources better and organise the in-service training of teachers to meet the challenges that new
hardware and software will bring.

124. Religiouseducation

120.

121.

Standards in religious education are in line with the expectations of the locally agreed syllabus and
overall pupils make satisfactory progress in the subject. However, there are some differences between
classes in the amount of time given to religious education teaching. Thisresultsin less learning taking
place and hence slower progress for those pupils where lesstimeis allocated.

The schoal follows the Enfield Agreed Syllabus and teachers' planning shows that this is being followed
carefully. It covers the main religions of Chrigtianity, Hinduism, Judaism and Islam. In Year 1 pupils
can remember and record their visitsto alocal church and the harvest festival celebration. They make
very spontaneous comments about God creating the world and the need to care for it through, in this
case, looking at a picture of a beautiful landscape. There was a real sense of fedling, thought and
wonderment as the classes discussed this theme. This all came about due to some very skilful
guestioning and explanation by their teachers. One of the classes then spent time in following up the
theme through writing and drawing activities. In the other classes no time was given to such activity
and some pupils, involved in English related tasks, missed the lesson entirely. In Year 2, pupils have a
good understanding of the Hindu festival of Diwali. They know much about the story of Rama and Sita
and that you can learn from it about freedom and helping others. Some also know that for Sikhs, the
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Diwali lights are associated with another specific religious event. However, the standards and progress
are again lower in one class because not enough time is given to the subject.
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122.

123.

124,

Pupils listen very well in religious education lessons and show respect for each other’s opinions. They
are keen to respond and show, by their curiosity, a good level of interest. Thisis al stimulated by the
creative way in which themes such as Diwali are extended into other curricular areas. Pupils are
introduced to Indian music, explore using it in movement and handle the artefacts, both in lessons and
in role-play, with care. The quality of the discussion in al lessons further supports the development of
speaking and listening skills.

The overall quality of teaching is satisfactory. It is characterised by good use of resources and an
emphasis, which also strengthens the spiritual, moral and cultural development of the pupils. Lessons
are well managed although some of the group activities do not always match the pupils abilities. Where
this occurs pupils can become less involved, although in one case they successfully altered what they
should have been doing to stay on task. The school’s assessment and recording procedures have only
recently been introduced. Some teachers have till to use the systems to further inform their knowledge
of the pupils so thisis still an area of weakness.

At the time of the last inspection religious education was underdeveloped as a discrete subject in the
school. The co-ordinator has done a great deal to raise the status of the subject through introducing
planning and assessment systems and providing in-service training for the staff. She leads by her
enthusiasm for the subject and has a clear action plan for further development. The resources are now
greatly improved and linked to the main themes studied. Some staff still acknowledge difficulties with
knowing the best ways to teach the subject and timing issues till remain to be resolved. However,
overall there has been significant improvement since the last inspection.

129. Art

125.

126.

127.

128.

The good standards in art, noted in the last inspection report, have been maintained and pupils continue
to make good progressin all aspects of the subject.

In al classes pupils use drawing, painting, design, printmaking, textiles, collage, modelling, three-
dimensional and computer-generated art to express their ideas and feelings, record observations and
design and make images and artefacts. There is also evidence of pupils responding to the work of
different artists and linking this to their own art and design. Before beginning their weaving with
fabric, pupilsin a Year 1 class examined a colourful, woven, woollen rug and noted the pattern of the
threads, commenting 'they go in and out and in and out’; Year 2 pupils looked at paintings of
sunflowers by Van Gogh and Frederick Gore before painting their own observations of the flowers
growing in the school's garden. An enrichment of the art curriculum is provided by visiting artists who
form the basis of an arts week during the summer term. Over the last three years the school has
benefited from the residencies of an artist working with batik printing, a sculptor in wood and an artist
making fet pictures; the results of their work with the children are displayed in the school and al the
work produced is of a very high quality.

Good progress is made by pupils of al levels of attainment and from different cultural backgrounds.
Pupilsin Year 1 classes draw simple line drawings of the local church while, in Year 2, pupils record
their observations of different leaves with careful and sensitive shading. The computer is used to
generate patterns and pictures of faces and then, as pupils develop their skills, more complex images of
leaves and plants are produced. Increasing control of paint and brushes is evident in the vibrant,
colourful pictures of flowers and leaves displayed in the Y ear 2 classrooms.

Photographic evidence of pupils working with the artists in residence shows a high degree of interest
and involvement and this was also the case in the art lessons and art activities observed during the
inspection. In a Year 1 class and in the nurture group pupils were very attentive during the teachers
demonstrations of weaving and were eager to begin their own work. Both groups made sensible
decisions when choosing their materials and individuals persisted at their tasks and were pleased with
theresults. Inthe Year 1 class pupils co-operated well when working in pairs.
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129.

130.

131.

136.

Only two art lessons were observed during the inspection although art activities also took place within
other subject areas. In the two specific lessons the quality of teaching was good and very good. High
quality resources were very well prepared, teachers gave clear demonstrations and explanations and
managed their pupils well. The effective partnership of teachers and members of the support staff made
a positive contribution to pupils progress and, in the Year 1 class, parents also gave good support.

Effective and meaningful links are made between art and other subjects. In Year 2 classes, pupils
illustrate their book reviews and design Rangoli patternsin their work on Diwali. Pupilsin Year 1 draw
pictures of themselves for a science display, paint pictures to illustrate the Creation and follow written
instructions to make clay animals in their group session of the literacy hour. However, art is also
planned as a discrete subject and the school's scheme of work provides helpful guidance on the required
progression and continuity in the whole range of art techniques. There has been an improvement in this
aspect since the last inspection.

Art has been a recent focus on the school's development plan and the enthusiastic and effective co-
ordinator has monitored work in classrooms and continues to monitor teachers planning; the
monitoring programme is a contributory factor in the continuing good progress made by pupils. The co-
ordinator ensures that a full range of resources is available and these are accessibly stored in classrooms;

a collection of reproductions of the work of a wide range of artists, representing different cultures, is
helpfully organised into different topic areas. Art has a high profile in the school and the environment
is enhanced through attractive displays of pupils work in classrooms and shared aress.

136. Design and technology

136.
137.

132.

133.

134.

Only two design and technology |essons were seen during the course of the inspection.  Judgements on
the strengths and weaknesses of the subject are also based on the scrutiny of pupils work, photographic
evidence of work undertaken earlier, a survey of wall displays, teachers' planning and discussions with
pupils and the subject co-ordinator. The last inspection report stated that, while the younger pupils
made progress in skills, the older pupils lacked the breadth of experience to achieve as highly as they
should. Pupilsare now achieving across a range of skill and make satisfactory progress over time.

The subject has many strengths and these include the meaningful and imaginative ways that design and
technology is linked to a number of other subjects. This was the casein Year 2, where as part of their
study of Diwali, pupils designed and made menus for their Indian restaurant. When making their plans,
they carefully considered the features which would make them attractive to the people who would use
them. Pupils made their menus using card, paste and a variety of glitter; they considered how best to
fold their card and confidently and carefully used scissors while taking account of their teacher's written
assessment of their plans. Some pupilsin this year group considered designs for an apron to wear in the
kitchen of the Indian restaurant which would be both functional and attractive, while others created
Rangoli designs on the computer. In Year 1, pupils used a wide variety of two- and three-dimensional
materials and considered the purposes for their models. For example, when making a bed to
accommodate a small play person using reclaimed materials and commercial construction kits, they
reflected upon the size of the model and how to make the bed strong enough to hold its weight. Some
pupils improved their design by making their original bed into a bunk bed and pupils, including those
with special educational needs, made progress in sticking cylindrical shapes on to a flat surface using
the splay method.

In the lessons observed pupils made good progress. However, while pupils make satisfactory progress
over time this could be improved. There is a need to evaluate the current systems for planning and a
whole-school decision made about exactly what is to be taught in each class within the limited amount of
time allocated to the subject; this should also ensure greater continuity and progression in the pupils
learning.

In the lessons seen and in discussion, pupils display enthusiasm for their work. They work well together
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135.

136.

142.

and are able to encompass the ideas of others, discuss their intentions and take advice from adults. This
was particularly evident when one child was having difficulty getting the fourth leg to stick on his bed.
He sought and accepted advice from his group on how best to make the cuts in his cardboard cylinder;
his perseverance was rewarded and his success was shared by everyone in the group.

While all teachers plan for design and technology and there is evidence that pupils are given the
opportunity to design and devel op their ideas by making free-hand drawings, thereis an under-emphasis
on this aspect of the subject. In the lessons observed teaching was good. Pupils were managed well,
learning intentions were clear and good quality resources provided. In both of these lessons, pupils were
encouraged to reflect upon their work to ensure that it met their original intention.

The co-ordinator currently monitors planning and offers informal advice to her colleagues; she has a
clear view of the way forward. During the last academic year she was instrumental in the school’s
involvement in the Borough's ‘food challenge’ where pupils from different classes produced a range of
foods. In consultation with her colleagues she has written the school policy and introduced the QCA
scheme of work that now guides teachers planning. Within her own development plan for design and
technology she identifies the need to provide in-service training to assist teachers in implementing the
scheme and plans to improve the satisfactory range of resources, particularly by purchasing additional
commercia construction Kits.

142. Geography

137.

138.

139.

140.

No geography lessons took place during the period of the inspection. Evidence drawn from scrutiny of
teachers plans and pupils completed work, and from discussion with pupils, indicates that overall
pupils make satisfactory progress in geography. However, as at the time of the previous inspection, there
remains some inconsistency in the levels of progress made by pupils across the year groups and classes.
The last report highlights a variability in the quality of planning. Although improvements have been
made since then, this shortcoming has not been fully rectified.

On entry to Year 1, most pupils have a sound understanding of their immediate environment and for
many this is extended, through their personal experiences, to other more distant parts of the world.
Some can use a globe to identify distant countries, recognise distinctive artefacts and traditions from
these countries and many are familiar with an atlas. Pupils recognise the school on alocal street map
and understand that places and journeys can be represented on plans and maps. They construct their
own smple street maps, showing some of the major features — roads, houses, and shops. With help,
pupils design a route using the computer. In Year 2, they successfully build on these skills. Pupils draw
maps of their journey to Palm House, representing the main features on the route by means of symbols
and akey. They begin to understand that different environments have contrasting features, and they are
able to articulate simple preferences for one environment rather than another — for example, in
comparing Palmers Green with Epping Forest.

Pupils' attitudes to geography are sound and in many cases good. Pupils work reflects an interest in,
and often an enthusiasm for, the subject, especially where it touches on their countries of origin - for
example, in the care that a Year 2 class take in producing folders on different countries and a booklet
entitled 'Where in the world do you come from? Both show high levels of motivation and attention to
presentation.

No teaching was observed during the inspection but teachers plans indicate sound preparation of
individual lessons. Since the last ingpection, the school has successfully produced a scheme of work for
geography. In the meantime, however, the school has reduced the time available for teaching the subject
with the result that the year group planning teams have to select from the scheme of work in order to
plan their teaching. The subject is taught through topics and themes. While there is clarity and
precision in the coverage of some areas of geographical learning — for example, in mapping skills -
similar clarity is not so evident in other areas of subject coverage — for example, in terms of developing
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146.

pupils knowledge of the United Kingdom beyond their own immediate locality. The progress pupils
achieve reflects this variability in the quality of provision. Where planning is based on a clear
articulation of the progression of skills and knowledge to be taught from the reception classesto Year 2,
pupils make good progress. However, where the geographical learning to be achieved is insufficiently
well focused within the curriculum topic being covered, pupils do no make the progress of which they
are capable, especially the higher attaining pupils.

146. History

146.
147.

141.

142.

143.

150.

Two history lessons were observed during the inspection, both in Year 1. In each lesson, pupils made
sound or better progress. However, scrutiny of pupils completed work, including that of the Year 2
pupils from last year’s cohort, examination of teachers planning, and discussion with pupils, indicate
that, overall, most pupils do not make satisfactory progress in relation to the school’s scheme of work.
The previous inspection report highlighted weaknesses in the school’s provision for history. This
remains a shortcoming and explains the unsatisfactory progress pupils make.

Pupils enter Key Stage 1 with some understanding of time and of the past — for example, they can
sequence the events in the story of the Three Little Pigs. In Year 1, this general understanding is
extended. Pupils know that the past goes back a long way and that 100 years ago things were very
different. They ask meaningful questions about artefacts in order to try to understand the past better —
for example, about the utensils needed to wash clothes in Victorian times, or how aflat iron was used.
However, there is little consistent reinforcement of this learning over time. This shortcoming becomes
more pronounced in Year 2 where coverage of the school’s scheme of work is limited and narrow.
Pupils can discuss their ideas about what makes a building look old, but have little understanding of how
we know about the past. Thereis little evidence that pupils are systematically introduced through story
to the lives of real people and eventsin history. In this respect, pupils are insufficiently prepared for the
kind of history taught at Key Stage 2.

In the lessons observed, pupils showed great interest and enjoyment. They quickly became engaged in
discovering what it was like to do the washing 100 years ago. They worked well together during the
activities. Given the possibilities for over-excitement, pupils behaviour and consideration for others
were of a high standard.

In the two lessons seen, the quality of teaching ranged from sound to very good. Both lessons were
carefully prepared and adopted a stimulating and imaginative approach to history teaching. They were
successfully developed from the school’s scheme of work. However, wider scrutiny of teachers
planning indicates that, as at the time of the previous ingpection, there is too little specific planning
guidance for teachers to ensure that the key skills and knowledge to be taught are precisely identified
and adequately developed from one class to the next. The result is a series of imaginative, but
disconnected, activities often shaped more by the focus of the curricular topic than the scheme of work.
In individual lessons, the quality of teaching enables pupils to make satisfactory progress. overal,
however, the provision istoo fragmented and unfocused to enable pupils to make adequate progress from
reception through to Year 2. In this situation, the subject co-ordinator does her best to check that
teachers' planning is appropriate, but has no effective means of monitoring the quality of teaching and
learning across the school. There is no assessment information to support her in this task.

150. Musc

144,

Throughout Key Stage 1 pupils are actively engaged in making and responding to music through
performing, listening and appraising; opportunities for improvising and composing their own music are
lesswell developed.
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145.

146.

147.

148.

149.

156.

Pupils sing a range of songs, from different cultures, confidently and from memory and develop control
of breathing, dynamics, rhythm and pitch. They sing in assemblies and year group singing sessions with
an increasing awareness of others and the occasion. In Year 1 class lessons, pupils learn to perform
short rhythmic patterns by ear and from symbols; they listen with concentration, begin to internalise the
rhythms represented by word patterns and are able to repeat and extend these patterns. In one Year 2
class pupils, working with two visiting African drummers, maintained a regular three-beat rhythm over
an extended period of time. Through listening to music in assemblies pupils recognise that different
sounds are made by different instruments and respond positively to music from a variety of cultures;
they were quick to recognise a piece of Indian music as the festival of Diwali approached.

Satisfactory progress is made in year group singing sessions and there is evidence of good progress in
class lessons which have clear objectives for learning. In two Year 1 classes pupils of average and
higher attainment progressed from beating simple to more complex rhythms and were able to transfer
these to untuned percussion instruments. Less able pupils increased their confidence and benefited from
the opportunities provided to repeat and practise activities.

In the last inspection it was reported that pupils had a positive response to music and were generally
enthusiagtic; this remains the case. Although there was evidence of some disengagement in one year
group's singing session, in class lessons pupils are interested and attentive and sustain concentration;
they are ready to take turns and listen to one another. Musical instruments are treated with respect and
handled and played properly. This was particularly the case when pupilsin Year 2 played the beautiful
African instruments provided by the visiting musicians. Pupils from the nurture group who join their
mainstream classes for music lessons respond very positively.

Teaching has improved since the last inspection; it is never less than satisfactory and is generally good.
Teachers are positive and confident and clear about what they want their pupils to learn; they provide
challenging activities, use time well and have good skills of management and organisation. However,
while lessons have a clear focus, they are limited in that they do not incorporate the necessary range of
key aspects drawn from the National Curriculum's Programmes of Study and activities are not always
placed in a musical context. The school's plan to introduce the new QCA scheme of work, when it is
published at the beginning of next year, should help to ensure a balanced coverage of the music
curriculum as well as continuity and progression throughout the key stage.

Music has been identified by the staff as an area for development but it has not yet been a focus for
school development planning and there have been limited opportunities for the music co-ordinator to
share her knowledge and enthusiasm with her colleagues. She has led in-service training sessions
within the LEA and is well placed to develop the subject within the school. She already monitors
planning, has ensured that there are sufficient resources and raised the profile of music within the
school. The curriculum is enriched by the visiting musicians currently working in the school and by the
opportunities provided for pupilsto receiveindividual violin tuition.

156. Physical education

150.

Progress in the three lessons seen at Key Stage 1 was satisfactory. In aYear 1 class pupils worked hard
and were very keen to perform their smple gymnastics sequences of stretched and curled shapes. They
responded well to the class teacher’s clear instructions, good management and organisation. By Year 2,
in both dance and gymnastics, pupils retain their confidence and continue to develop their agility and
control. In dance, for instance, they show that they can respond to different rhythms quite imaginatively
both as a response to the teacher’ s instruction and music. Again, teachers control their pupils well and
are enthusiastic in their teaching style. However, in both lessons the more able pupils were not being
challenged and helped to develop their movements and sequences. In some cases teachers subject
knowledge is insecure and they are not clear about the most appropriate teaching methods. In lessons
insufficient time is allowed for pupils to reflect on their own and others performance. Across the key
stage there are no clear procedures by which teachers assess and record their pupils' progress.
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151.

In the absence of a substantive post-holder the headteacher has assumed temporary responsibility for the
subject. She has a clear idea of the needs for further development and has requested the support of a
Local Authority adviser. The physical education policy is a brief statement and needs revision and
development. Thereisafull and detailed scheme of work, which the teachers follow. However, in some
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cases the work selected from the scheme provides too narrow a focus.  Resources are satisfactory but,
due to the lack of storage space, they are all stored in the hall along with the piano and other furniture.

Space, then, is at a premium during physical education lessons and improvements to storage are still
necessary, as was identified at the last inspection. There has been an improvement in standards but
there are still some areas for further development.
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PART C: INSPECTION DATA

159. SUMMARY OF INSPECTION EVIDENCE

. A team of five ingpectors, including a lay inspector carried out the inspection. During the four days,
63 lessons and four assemblies were observed; a total of 111 hours 20 minutes was spent on these
activities.

.. English and mathematics were observed in every class.

.. The work of a sample of pupils from each year group was scrutinised, as were displays, books and
photographic evidence of earlier work undertaken.

.. Planning documents, teachers' records, assessments and reports to parents were inspected.
.. SEN documentation and individual education plans were examined.

.. A sample of pupils (10%) was heard to read and pupils mathematical knowledge and ability to use
information technology were explored.

.. Prior to the inspection a meeting was held between the governing body and two members of the
inspectorate team.

. Inspectorsinterviewed the headteacher, deputy headteacher, curriculum co-ordinators, others holding
additional responsihilities, headteacher of the on-site junior school, chair of governors, chair of
finance committee, parent governor, school secretary and site manager.

. A meseting was held with the EMAG and refugee support team.

. All teachers were given feedback on the strengths and weaknesses of their teaching and co-ordinators
were given an overview of standards in their subject.

. The policy documents of the schoal, the school’s development plan and budget statements were
analysed. The action plan formulated following the previous inspection was read and account was
taken of the progress made.

.. Attendance registers were inspected.

.. Inspectors observed playtimes, lunchtimes, registrations and the beginnings and ends of the school
day.

.. Informal discussions took place with pupils, parents, governors, members of the support staff, mid-
day supervisors, kitchen staff and the education welfare officer.

.. A meeting was held prior to the inspection, attended by 23 parents, who gave their views about the
school.

. Responses from 49 questionnaires, completed by parents, were analysed.

DATA AND INDICATORS

160. Pupil data

Number of pupils | Number of pupils | Number of pupilson | Number of full-time

onraoll (full-time | with statementsof | school’sregister of | pupilséeligible for free

equivalent) SEN SEN school meals
YR-Y2 262 1 115 79
Nursery 30 0 0 0

Unit/School
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161. Teachersand classes

161. Qualified teachers(YR - Y2)

Total number of qualified teachers (full-time equivalent): 13
Number of pupils per qualified teacher: 19.12:1
161. Education support staff (YR - Y2)
Total number of education support staff: 13
Total aggregate hours worked each week: 2775
161. Quialified teachers (Nursery school, classes or unit)
Total number of qualified teachers (full-time equivalent): 1
Number of pupils per qualified teacher: 30.0:1
161. Education support staff (Nursery school, classes or unit)

Total number of education support staff: 1

Total aggregate hours worked each week: 325

Average class size: 29.1

162. Financial data
Financial year: 1998/99
£

Total Income 613,844
Total Expenditure 589,484
Expenditure per pupil 2,151.40
Balance brought forward from previous year 32,991
Balance carried forward to next year 57,351
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163. PARENTAL SURVEY

Responses (percentage of answersin each category):

| feel the school encourages parentsto play an active
part in the life of the school

| would find it easy to approach the school with
guestions or problems to do with my child(ren)

The school handles complaints from parents well

The school gives me a clear understanding of what is
taught

The school keeps me wdll informed about my
child(ren)’s progress

The school enables my child(ren) to achieve a good
standard of work

The school encourages children to get involved in more

than just their daily lessons

| am satisfied with the work that my child(ren) isare
expected to do at home

The schoal’ s values and attitudes have a positive effect
on my child(ren)

The school achieves high standards of good behaviour

My child(ren) like(s) school
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Number of questionnaires sent out: 334
Number of questionnaires returned: 49
Strongly Agree Neither Disagree | Strongly
agree disagree
39 51 2 6 2
51 39 6 4 0
29 47 20 4 0
33 59 6 2 0
29 63 4 4 0
27 53 12 6 2
24 55 14 6 0
20 47 14 18 0
37 55 4 4 0
27 59 8 6 0
53 41 4 2 0




